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ABSTRACT , 

An advanced writing class for English majors and 
minors in the teaching curriculum is designed to help Encourage 
professional writing from public school teachers. The course involves 
extensive reading of professional journals, discussion of journals, 
and several writing assignments. Panel discussions on journals 
promote familiarity with differences in journal content and editorial 
policies' and show students, that classroom teachers, as well as s ^ 
well-known writers, can contribute articles. Writing assignments 
include a comment on an article, a short essay chosen from past 
topics in "English Journal,* 1 a bdok review, and a review of a\ 
journal, the final project, an essay written in response to a 
specific call for manuscripts, involves students in a writing project 
of their choice for a journal of their choice. (MM) 
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"Preparing Professional Teacher-Writers" 



In "A Teacher Talks Back," a 1980 EJ article, Virginia Silcox scorned college 

instructors who, as she put it, "have been infected with^the publ ish-or-perish 

disease. * She also critic|zed the editors'of Englis h Journal for perpetuating' the 

"virus" amting public-school teachers and at the same time suggested 'that "thousands 

of hi gh-scJiool ' English teachers neither write for EJ,.nor do they -read' it. " But J 

• «• * 

perhaps most tragically, she suggested that many of these .teachers have hidden the 

fact that "they are flute ,Engl ish teachers .who think-write. intjloriously. " ■ 

If Silcbx's vision is an accurate one, and I think in some ways it is, then 

we in writing and teacher education have a sizeable task .ahead. But we always have 

« * 
had. ' 4 1 , . 

1 A brief survey of journals published primarily Tor middle- and high-school 

English teachers--wil 1 show that close to 50% of the articles have been written by 

teachers from the university. Whether that is because of the "virus," as Silcox 

nbtes, is not the central issue here, however. Rather, the issue is why many 

public-school teachers have been and remain inactive writers for the' journals 

designed for them. Some are , undoubtedly, "inglorious" thinners who are incapable 

of writing effectively. Others— a , larger percentage I would guess--may simply 

feel that they are not being- given the stimulus, either professional or financial, 

to justify the additional hou^and energy that writing, revising, typing, mail ing, 

and waiting require. And yet another group may feel the urge, to contribute to 

journals but simply feel untrained to write the kinds of articles which journal^ 

publish— and; may not wish to use their precious spare time and energy, to learn the 

techniques. 
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For tife "inglorious" thinkers, we can do but little, except hope that .they do 

not stifle .their students. For those teachers' who do not feel stimulated to 

write—for personal, professional , -or" financial reasons--we can offer no specific 

help. Essentially, .however, -it is the, last group of teachers which we in English 

education can help--those who want' to write but who do not feel fully traitied to 

write profess Tonally. * < 

"Untrained?" many.peop);e may ask. "But these people were English majors and ' 

\ / - ' • 

minors, the ones who did meticulous work, read 'the assignments carefully, commented 

Jn class, and wrote A papers." Yes, we've all taught those English majors and <i 4 

minors who were going to become public-school teachers. Vet, as James Quissenberry 1 

Jj)81 English Education article suggests, most English majors are literature majors, 

for the good and bad that suggests. That has Suitably prepared these prospective 

English teachers 'to 'evaluate' and teach literature, but it has left them untrained 

in many facets of the teaching profession and has— more importantly for this 

discussion--left them untrained \o write the kinds of essays which are published 

in thk journals for secondary-school teachers. Consequently, it 1 is time that we 

modify- our curricula -to include the kind of writing which publ ic-schoql teachers 

might use. For if we want to encourage professional writing from middle- and 

high-school teachers, we should introduce future putf! ic-school teachers to 

professionally-focused writing while they are still at thi; university, so tlfet 

writing professional articles (as well as reading themf is as much a part of their 

training as < analyzing literature and writing literary essays for classes. 

.To, these ends, I have planned an advanced writing course* at Indiana State 

University which focuses on professional reading and writing of the kind prospective 

teachers might continue.^ The course in which I b^an t$k$e activities was .a 

natural one for such an emphasis: English 307, a junior-senior advancfd writing 
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course that is required for English majors and minors in the teaching curriculum. 
Because' ISU offers a companion course,, Engl'ish 308, which concentrates on l/fterary 
criticism, writing amd research, I am free to explore the possibilities o/r 
\^ professional reading and writing without feeling that I have ignored an important 
-part of my stud6nts's literary training. At the same, time—because my students . 
are almost all in teacher training—this new focus seem^ all the more workable 
and worthwhile. The work for the course is divided into three roughly equivalent 
parts: readings, 'discussions of journals, and writing assignments. 

For the readings, I have mined NCTE publications, as well as other, journals 
v^iiich seem well "matched to; the professional work of publ ic-school teachers. I 
have selected articles from Language Arts , Engl ish Journal , College Engl ish , and 
College Composition and Communication , trying to demonstrate, for my students that 
educators are actively workipg at all levels to share experiences, insights, and 
information. In additiort, . I have gathered articles from English Education .to 
provide an. overview of English-teacher- training, a 9 nd I have also selected a few^ 
,% articles from Exercise Exchange , 111 inois Engl i sh Dull I etin , and Indiana Engl ish , 
to familiarize my students v^th several other journal s that might interest: them. 
The. general articles I have chosen suggest some of the concerns of the teaching 
profession at any grade level, toward Corbett's "What Is Being Revived?, 1 ' Evelyn : 
Wright's "School English and Public Policy," and Ken Dopelson's "Beacon Lights. in 
/' the History of English Teaching" suggest the criticaj framework uporrwhich * so 
/ much of our vjork is based. To present theories of writing, I have included, 

articles by Greg Larkin, Donald Murray, Gayle Price, Maxine Mairston, Linda Flower 
and Douglas* Park, and,others.. .These readings are intended to introduce my students 
to recent concerns of the profession . . . to establish a context for other work. 

Another key activity for my English 307 students has been evaluating selected 
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journals. I hfiwjjM of language Arts , 



English J Qurna ^ f^^^M ^) e ^l e English . I have also written »to "smaller journals- " 
and arranged for r^^^^rits, to buy^ back issues so that we-^can discuss a single 1 j 

copy specifically, other week during ^the semester, \a panel of three or : 

■ . . • •■ 

four students presents an- eval uatiorv pf a journal.* Jhe p&nel members are responsible 
for examining two/to^liree. years' worth^of back issues^and compiling: basic , . *. 1 
information, v/hile tt^^iembers of the c.lass are responsible for reading the sample^* 
copies v/hich I distribute tb v them? The* panel discussions are not the stuff of 
which great speech classes are made, but we are able to share a good; deal of: ■ v* 
information in a short tim'e. Some of the speci/ic characteristics of each journal 
seem especially important in these discussions: aver^sg^l-ength °f .articles,* 
subjects .incl uded, editorial stance, contributors, special sections, /and editorial 

pol icies. ] ■ j.- V 

By examining the lengths and subjects of the .articles i my students have~ begun 

r ' v ■ • v ' * ■■<■' - f 

to sense which journals pfefer long', researched articles and which prefer shorter, 
experience-based essays.. To people al ready famil iar wi th these journals, mys 
^students' s observations might seem elementary. But for them to discover ttjiat . ^ . 



Col 1 ege Composition and 



Communication is essentially research-based and' theoretical , ^ 



. or that Enqlish Journal oftfen iricludes short, creative anticles, is useful. They 
have begun tosee which journals concentrate on the kinds of articles they will 
enjoy , reading and using, as well. as those not suited to *their needs. 
' v By noting and discussing the contributors to these s journals, my students are 
able to see just how incl usive journal writing is. They see that contributors 
include well-kYiov/n people like Corbett, Booth, and Murray, but also include 

* instructors* from high*schools, community colleges, c colleges, and universities ^11 
across the country. • ^ 



ERLC 




V . ■ . •■ m Perrin, 5 % 



J * The re\He^s, of /the journal s take ocie entire class session every other weejc, 
but tJie-discussitins are specific. an<M ively enough that . I feel my students are. -)-y. 
- being properly introduced to the journal s^L hope they will later subscribe to, 

read, /and contribute to. And that has led to construct my writing assignments r 
to prepare them to do just that. 

Using the essays I require my students to read for class, we establish our 
equivalent' of College English's "Comment and Response." For one assignment, then; 
my students comment oh articles which they have read. (They can use any articles 
which appear inf the back issues we used V not- necessarily limiting their choices to 
any one journal. ) I do not rule out. their writing support articles, but I suggest 
'that they follow the unstated pattern used in ( College English : either add new 
information to the^liscussion or attack it. - 

I .also use English Journals "Our Readers. Write About" format v for two short 
assignments, : since the thr^e-hundred word limit imposed by the guidelines creates £ 
a new kind of writing' problem. My students chodse Jronra variety of topics from 
past issues of English Journal — providing them with the chance to write about 
topics which are serious o as well. as amusing. The students especially enjoy these 
assignments because theyc require them to hone their skills to present a vaiuabl^p c 
or entertaining observation in only three-hundred words. • * 

My students also write a book review, alttfttrugh they have several formats to 

• ♦ « 

• ■' 7^ . . y 

choose from. One fphnat requires them to write.a traditional three-hundred to 

• •..■».'•'. > 

seven-trtjndrSd word> critical reyiew <of a relatively new work,. ,Sbnie ofioose textbook's, 

' < , '•' " *•'. '• ' ';• i " 

while others choose trade bo^ks of one kind or another. Thpy model their work 

* <* •• * 
after that which they find in the journals and present their evidence as briskly 

> y . . . 

b % 

and specifically as possible.* The other format, again borrowed from Engl ish Jourrial , 
is the- review formatf identified cis "Too Good To Miss." This kind of review is more 
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expository and somewhat longer, allowing^my students to evaluate books which they 
feel are important for either students or teachers of English. r * 

In addition, each student is responsible for writing a review of one particular, 
journal. The week'th'at students are responsible to take part in a/panel discussion, 
they are also responsible for submitting a three-hundred to five-hundred word 
evaluation, identifying the journal's major strengths and weaknesses*. I- . encourage 
students to incorporate the materials they have prepared for the classroom discussion 
and consider adding^ any personal judgments about the usefulness of the/journal to !\ 
public-school teachers. ■ ■ 

c " • 

The fi-nal assignment for the course is an.open one, but it has some fairly 

specific guidelines: 1) the essay must be written in response to a specific call 

for manuscripts—presented in a photocop>with the essay, 2) students must be 

able to feasibly meet the deadline^ for submitting manuscripts, 3) they must also 

• • - . : S' " .' 

prepare a suitably brief cover letter, addressed to the .journal' s editor, an'cK ' • 

• • s . ' ' ?K. 

4) students also include a photocopy of the editorial .policy if the journal is 

\ •• • 

not one which we* have di scussed in,, class.. ,My students peruse their sample copies 

or journals, as well" as" other recent issues of the journals in my office or in - 
the library to find suitable subjects -about which to write.' They; search through 
journals five /have discussed briefly in "fcTas's tut have not used, i) then distribute 
the call for manuscripts- i ssued by Indiana English for- the following year, "providing """ 
my students with an easily accessible' set of topics if they find no others more' .; 
suited to their tastes or experiences. When the essays are submitted, I evaluate 
them as 'I have evaluated the others. However, -I add one additional kijid of ' ' 
cor.imeat: advice on whether' the essay might be worth revising, retyping, and sub- 
mitting^ to the journal.- 

Lest— you--readers fear" that- the English 307 students from ISU will inundate 
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English journals across the country with second-rate articles, I do not s^gest 
that many submit them. On the other hand-, I -see potential in many of mySvriters 
an'd several have had articles accepted. What strikes me most of all is-thalkthey 

feel comfortable with the journals they are "submitting" their essays to. The\ 

v ■ . - , _ 

: TeeT familiar with the. editorial policies and the kinds of articles which are 
typically accepted-. And though their wri ting has ; s'mne problems which" may stil 1 
heed to be overcome (who of us could not say the same?V, my students are involved 
in writing projects of their choice for journals of their choice^ That, I hope, 
will set a pattern for L their future tf writing. ■ / ; ' 

When I discuss this class plan with other people who are working with future 
teachers of English, I am always reminded of a question Ken Donelson raises nn one"' 
of his editor's introductions to English Journal 7 : "How can English teachers- teach 
writing if they don't occasionally write for/publ'i cation?" Most of us who feel, 
that English teachers should write feel that way because we .know that the difficult 
process of writing, revising, and sometimes revising again is the means by which • 
some 'of our best ^thoughts are expressed. However, for professional writing to be 
successful --and practical for. public school teachers' to complete— wp .need to make 
sure that our prospective teachers have haul experience with the ki ad of writing 
which secondary journals welcome. My advanced wn ting class, at ISU is one plan to 
help encourage professional writing from .publ ic-school teachers. I hope there are 
others, because we in Eriglish education should encourage the-kind of prfrftessional h 
Yeading AND writing that future teachers can continue throughout their carfeeVs. 
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